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‘Providing high-quality feedback to pupils is integral to effective teaching. Equally, gathering feedback on how well pupils have learned a topic is important in enabling teachers to address any misunderstanding and provide the right level of challenge in future lessons.’ Feedback & monitoring pupil progress, Education Endowment Foundation. 

Statement of Intent  
At St Anthony’s Primary School, we recognise feedback as an important part of the teaching and learning cycle. The intention of this policy is to ensure that we provide high-quality feedback to ensure that children are provided with timely and purposeful feedback that furthers their learning, and that teachers are able to gather feedback and assessments in order to adjust their teaching, both within and across a sequence of lessons. 
 
Effective feedback given to pupils verbally as well as through marking and reviewing work will provide constructive steps for every pupil to ensure progress. It will focus on success and improvement needs against learning outcomes/intentions, enabling pupils to become reflective learners and helping them to close the gap between current and desired achievements. 
 
All children are entitled to regular and constructive feedback on their learning. The marking and feedback of work at St Anthony’s Primary School is an integral and essential part of both assessment for learning and the assessment process and, as such, informs future planning, teaching, and learning. 
 
The teaching standards also help us to understand our role in providing feedback, particularly standard 6: 
 
6. Make accurate and productive use of assessment 
· know and understand how to assess the relevant subject and curriculum areas, including statutory assessment requirements 
· make use of formative and summative assessment to secure pupil’s progress 
· use relevant data to monitor progress, set targets, and plan subsequent lessons 
· give pupils regular feedback, both orally and through accurate marking, and encourage pupils to respond to the feedback. 
It is agreed that the policy should be: 
Positive – recognising that children flourish with praise 
Consistent throughout the school, accepting the need for some differences of approach within different age ranges or in the case of children with SEND 
Agreed and implemented by all staff 
Available for parents to read and discuss with members of staff 

Feedback in Practice - Research shows that effective feedback should: 
· Take place with the child present as the ideal standard – although this is not always practical
· Redirect or refocus either the teacher’s or the learner’s actions to achieve a goal
· Be specific, accurate and clear, and usually related to the learning intention 
· Put the onus on the learner to correct their own mistakes
· Provide a target or next step
There are four common stages at which feedback may be seen in practice, which we have summarised below as Immediate, Summary, After the lesson, and Summative. 

	Type 
	What it looks like in practice 
	Evidence 

	Immediate 
	· Teachers gathering feedback during the course of the lesson, including children answering verbally, work on whiteboards and/or in books 
· Teachers giving verbal feedback to children for immediate action, including through use of skilled questioning  
· Teachers and TAs re-directing focus to address misconceptions
	· Observations during lessons or learning walks 
· Teacher and TA discussions
· Evidence of children editing work either in blue/purple pen

	Summary 
	· Takes place at the end of a lesson or activity 
· May involve self or peer-marking with agreed answers or success criteria in purple pen 
· May involve a quiz / flashback style activities 
· Provides an opportunity for children’s self-evaluation of the learning in the lesson.
· May guide the teacher’s requirements for further feedback or future input
	· Observations during lessons or learning walks 
· Evidence of self- and peer-marking in purple pen 
· Pupil self-assessment using yellow highlighters
· Evidence of children editing work

	After the lesson 
	· After the lesson the teacher may decide that children require further feedback on the learning 
· If a teacher has worked closely with one group, they may wish to look at the rest of the children’s work after the lesson 
· Where a teacher or TA has worked with an individual or group, they may record notes on the level of support that was required 
· The teacher may identify mistakes or misconceptions, or may ask the child to look back and address their own mistakes or misconceptions 
· Where necessary and appropriate, children may be given some ‘Next steps’ in child friendly language
	· Evidence teacher’s writing in books (usually in green pen) 
· Evidence of children being asked to identify or address mistakes in purple pen
· Evidence of children correcting these mistakes 


	Summative  
	· End of unit or term tests
               Practice assessments of national assessments  
               including Year 1 Phonics Screening, end of KS1 and
              KS2 Assessments, Year 4 Multiplication Checks.  
· Assessment of NC statements termly, and ‘overall’ attainment recorded half termly in Y1 to Y6. 
	· Assessment of NC statements recorded on INSIGHT once per term for reading, writing and maths.




 	 
Written Marking Rationale 
 
At St Anthony’s we acknowledge that the Department for Education’s research into teacher workload has previously highlighted ‘written marking’ as a key contributing factor to workload (Eliminating unnecessary workload around marking, DFE, March 2016). In response to this, we aim to make use of the good practice approaches outlined by the Education Endowment Foundation Toolkit. We agree with the DFE’s principles that feedback (including marking) should be: Meaningful, Manageable and Motivating.  It is widely acknowledged, including by Ofsted, that written marking in books “has become disproportionately valued by schools and has become unnecessarily burdensome for teachers” (Ofsted, 2016). At St Anthony’s Primary School, written marking in books forms one part of the larger picture of feedback, as detailed in the table above. 
 	 
Processes for Written Marking 
 
The two types of written marking which may occur during teaching and learning at St Anthony’s Primary School are: 

‘Light’ marking – recognising attainment and/or progress, success and/or completion of pupils’ work. 
‘Deep marking’ – will mainly be seen in English writing. It will occur from a checkpoint activity or at the end of a unit of work and will provide detailed information for assessment purposes. This includes marking of skills and concepts taught elsewhere, for example in English high frequency words, spellings, punctuation, handwriting, layout. Children should be given time to read and respond to the written marking, in order that the feedback provided has maximum impact on learning.  
 
It is not appropriate for every error of spelling, punctuation, sentence construction and grammar to be corrected but where basic errors are being repeated, these must be addressed quickly. The focus of the marking should be the child’s ability to meet a learning intention. We also acknowledge that the next step in learning will usually be the next lesson, and teachers’ planning will reflect this. If basic errors are repeated they will be explicitly taught to the child, group or whole class as needed. This may be in the form of lesson starters or whole lessons. 
 
Marking Against the Learning Intention 
 
We include a learning intention for most lessons in books. This may be in the form of a question or specific title making the learning intention clear for the lesson clear. 
  
Presentation and Key Skills 
 
In each classroom presentation reminders are clearly displayed. Presentation expectations are made clear to pupils through visual prompts and are differentiated depending on the child’s stage of learning. Teachers will remind students of the expectations during marking.  

Written Comments 
 
Written comments may be recorded during or after the lesson. Where appropriate, the teacher may add a target for improvement. This kind of written comment may look like this: 

· A question/prompt for the child to consider in relation to their work, or for during future lessons. 
· A modelled or scaffolded example of how to correct an error.  
· An explanation of what to correct and how. 
As previously stated, it is not appropriate for every error of spelling, punctuation, sentence construction and grammar to be corrected. In Years 1 to 5 a teacher may provide a small number of words (3 maximum per piece) for a child to check. Year 6 will not be provided with this feedback after Christmas due to the requirements of writing moderation, where self-correcting and editing is a requirement to meet the expected standard. All children through school will be given specific opportunities for self-correcting spellings within self/peer marking sessions. 
 
Verbal Feedback 
 
We acknowledge that the majority of feedback is given to children during the course of the lesson. If the teacher deems it appropriate, they may make a note of what feedback was given. However, by the nature of ‘verbal feedback’, it does not need to be recorded as this could detract from providing support to other children during the lesson. 
  
Role of Other Adults Supporting Marking and Feedback 

All staff in the classroom are expected to mark in the moment which will support children in receiving immediate feedback which they can respond to. Verbal feedback and dialogue should be embedded within every session and be specific to the learning intention.  

Inclusion and meeting the needs of SEND pupils  
 
In line with our Equality Policy we are committed to providing an environment that promotes learning. Children are given opportunities to work with others, listen to each other and treat everyone with respect: 
 
· We plan our classroom activities to involve all pupils according to age and capability, ethnic diversity, gender and language background 
· We are aware of different learning styles to allow pupils to actively participate  
· We use materials for teaching which avoid stereotyping and bias
· We deal with such issues clearly and sensitively when they arise. 

At our school we provide feedback to all children. Through our use of marking and feedback, we enable all pupils to make progress.  We use a range of strategies to support pupils. Examples of these strategies include:  
 
· Learning intentions and success criteria that are scaffolded to allow all pupils to succeed 
· Different levels of Individualised feedback, taking into account each child’s needs. 
· Careful use of support for pupils with English as an additional language. 
· Greater independence in working to allow pupils to identify their own next steps in their learning
Marking and Feedback – Rationale and Procedure for EYFS
 
· Some lessons will be active with no written work
· Teachers will use their knowledge of the individual to complete formative assessments.
· Children's understanding can be assessed through the use of one-on-one conversations, group work, whole class discussions and independent play
· Tapestry is used as our learning journal to provide observations and assessments of in class activities. These observations are assessed against the 7 Areas of Learning for EYFS, the Characteristics of Effective Learning, the Development Matters 'birth to 3' or '3 years - 4 years' checkpoints or SEND Statements for Early Years.  
· Children's work will be scribed by an adult, when necessary.
· All children will receive verbal feedback and praise on each piece of work. 

Marking and Feedback – Rationale and Procedures for Key stage 1

· The full learning intention, learning outcome and success criteria will be shared in different ways including verbally, on the smartboard files or on the working wall.
· To begin with, the editing of work will be carried out on the spot whilst working with the teacher.
· Learning how to self/peer mark and edit work will take place in daily Phonics lessons where the pupils learn to be ‘editors’ by ‘checking and changing’ their work on whiteboards
· Written work will be marked in green pen. 
· Coloured highlighting pens will be used: ‘green for great’ and ‘pink to make you think’. 
· Pupils will be encouraged to add in missing capital letters and full stops or question marks in the first instance. 
· Free writing in Year 1 Writing Journals will not be marked formally. Teachers will read the work, initial and put a sticker on the inside of the journals each half term to praise and reward effort.
· Verbal feedback will be given during lessons to support learning and to ensure pupils are on track to achieve the learning intention. 
· If the learning intention has not been met, verbal feedback will be given to explain why and how it could have been achieved. The reteaching of unachieved learning intentions will be planned into future lessons to allow pupils chance to relearn, revise and master those concepts.

Year 2 pupils will be introduced to the skills of editing their own work with the use of the purple pens. 

Assessment pieces will be carried out independently. These pieces will be labelled as ‘assessment’ and ‘independent’ written to distinguish work supported by the teacher. They will be assessed against the Teacher Assessment framework for their year group. A target may be written at the end of assessed pieces. 

Marking and Feedback – Rationale and Procedures for Key Stage 2
 
For individual lessons the learning intention, whether this is a specific title or question will be visible to students and referred to. This can be on the class whiteboards or teaching presentation slides being used.

At the end of the unit, POP task folders are completed for foundation subjects, evidencing the progress and sample exemplars of unit work look like. These pieces will be taken from children’s current workbooks.

	Marking and Feedback – Key stage 2
 
Agreed colour scheme:  
Green pen  	 	Adult feedback/marking and comments  
Purple pen  	                                Pupil editing, marking 
Yellow Highlighter                     Self and Peer marking/assessment

 Codes at a glance                     (these will be present on the specific lines they apply to)

 √                                                 (Single tick) -  A good example of intention being met here
√ √                                              (Double tick) - An excellent example of intention being met here
(sp)                                             Spellings to check - Year 1 to year 5
(gr)                                             Grammar to check
(p)                                               Punctuation to check (mainly year 3 – 5)

When work is not independently generated ‘Guided writing’ will be recorded at the start of the piece of work. These codes are progressive and as children move through key stage 2 there should be less prominence on the recording of ‘basic’ grammar and punctuation errors. 



Marking Expectations 
  
	Subject 
	Learning Intentions / specific title
	Marking and Feedback expectations

	English 
	Learning intention / specific title  must be in books at the start of each piece of work.  
	Work marked showing evidence of feedback. Peer and self-assessment may be used for spelling, grammar, and punctuation.  All end of unit pieces of writing will be marked against Teacher Assessment Framework.

	Maths 
	Learning intention / specific title must be in books at the start of each piece of work.  
	All pupils will have worked marked (either self, peer or teacher).  

	RE 

	Learning intentions / specific title must be in books at the start of each piece of work.  
	Work will be marked showing evidence of feedback. A ‘Unit overview’ at the beginning of the topic in RE books.

	Science Geography History 
MFL 
	Learning intention / specific title  must be in books at the start of each piece of work.  
	Work will be marked showing evidence of feedback. Peer and self-assessment may be used for spelling, grammar, and punctuation.

	Practical 
Creative 
Subjects 
	Learning intentions are displayed and explained to the pupils. 
	Work will be marked showing evidence of feedback. Artwork will only show marking on the final piece. Verbal feedback will be given for development work. 



Student Development
 
Time will be needed in lessons to make the students aware of what is happening. They will support in using the codes when they need to do so and with Self and Peer marking and assessing.  
When completing the self / peer marking and assessment part of the lessons support and guidance may be needed on how to improve their work. Students will need to be supported in completing the developmental feedback (if given).  For spellings this will need to be built in as part of the usual routine. E.g., when starting a task, students with spelling corrections to complete these first before moving onto new task.  
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